ABSTRACT
For instance, Deci (1985) regarded interest as intrinsic and inherent in the individual, while Ames (1990) pointed to the influence of task involvement and Hidi (1990) referred to situational factors such as text or topic interest (see also Tobias, 1994) .
The importance of interests arises from their relationship to both the quality and quantity of achievement (e.g., Hidi 1990) . In a study of 1,324 technical and further education students in Australia, Athanasou (1994) Gage & Berliner, 1992, pp. 367-377) or practical teaching folklore (e.g., Sotto, 1994) on what aspects of instruction are required to enhance student interest.
Most research into interests has focused on the nature of interest (e.g., Schiefele, 199 1; Athanasou 1998a ) rather than the production or maintenance of interest. It has focused mainly on school pupils and not post-compulsory education (Athanasou, 1998b (Schiefele, Krapp, Winteler, 1992, p.202) .
Teaching Quality. Student ratings of the quality of teaching were also uniformly positive in terms of the overall rating as well as the 12 specific aspects of teaching. The overall average for the 12
questions on the quality of teaching was 3.3 (SD = 0.4). Ratings of specific aspects of teacher abilities are listed in Table 3 . The overall quality of teaching Subject Features. Student ratings of the subject features were also uniformly positive for all the specific aspects of the subject as well as for overall ratings. Students thought that the subjects were not difficult, were relevant to their careers and that the workloads were in keeping with other subjects (see Table 3 ). A significantly high and positive correlation with the level of subject interest was observed for the item 'help me prepare for a career (r= 0.55; p <.0.01). A low but significant negative correlation was observed for the factor 'subject difficulty' (r = -0. 14; p< 0. 0 1 ).
The multiple correlation of the 12 teaching factors and three subject factors with subject interest was 0.68 (R 2=0 .46, F(15,435)=25.6, p<0.001). Beta weights from the multiple recession are indicated in the second last column of Table 3 . These showed that interest was highest for instruction which (a) made clear the objectives for each component; (b) explained the concepts clearly; (c) tried to make the subject interesting, (d) was taught in a way which helped the student to understand, (e) demonstrated the relevance of the subject, (f) had comparable workloads; and which, above all (g) was relevant to a career. These beta coefficients were the most significant (p<0.05) predictors of subject interest and the relative weights (Cooksey, 1996, p.169) in the final column represent a heuristic device for the presentation of the importance of these variables.
Influence of socio-demographic factors on level
of subject interest. In separate one-way ANOVAs there was no significant effect of age, gender, first or later years of a course and whether attending full-time or part-time on the level of interest in the subject (Gender F(1,367) = 1.79 n.s.; age F(4,363) = 2.02 n.s.; year F(1,365) = 1.48 n.s.; part-time/ full-time F(1,375) = 1.58 n.s.). 
DISCUSSION
The findings supported a relationship between specific aspects of instruction and subject interests.
The results of this study showed that teachers were able to influence the motivation of students via specific aspects of their teaching but mainly through their orientation to the student. Although a positive correlation with subject interest was observed for each of the 12 components of teaching, a clearer picture emerged through the multiple regression analysis. This indicated that eight aspects of teaching and the subject were integral to interest in this sample.
Teachers who adapted their methods of teaching to achieve student understanding were more likely to have their subject rated as high in interest. The relevance of the subject to the student's career was also noted as being an important component of the teaching style. Socio-demographic factors such as age, gender or year of course did not affect the individual perceptions of subject interest. It did not appear that demographic factors were useful as indicators of the level of interest within a chosen subject area as was considered in the tentative model outlined in Figure 1 . Finally, the results do mirror some of the recommendations made in texts on the importance of relevance for motivation (Sotto, 1994) ; for instance, four out of the 15 motivational teaching strategies recommended by Gage and Berliner (1992, pp. 367-377) These findings mean that further research into student interest in technical and further education needs to take into account the quality of instruction and its relevance for students. The most important teaching factors may be those related to enhancing student understanding efforts to make the subject relevant and explaining the concepts. Findings supported earlier research (Athanasou, 1994 (Athanasou, , 1997 Tobias, 1994) Hidi, 1990) there is also some additional evidence now to support the role of specific aspects of instruction and the career relevance of the subject as important factors for technical and further education in Australia. While students bring to any subject area their own natural and individual interests, it is also clear that in technical and further education the components of instruction and the nature of the subject act in concert to maintain or enhance interest in learning.
